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|. Introduction

During the 20172018school year, a committee was formed to evaluate the curret2gcial
Studiesprogram and to recommend potential curriculuneveasd and design enhancementhe
lastsocial studieprogam evaluatia was completeduring the 201€011school year At that
time, theWisconsin Model Academic Standarf®d®MAS) were used to guide our curriculum
development and resource selectidme purpose of this report is twold:
1. to reporton thePK-12 Social Studie®rogram Evaluatin conducted in 201-2018
school yeagrand
2. recommend modification®r the enewal and design of tlsecial studiesurriculumand
instructional practicesensuring thathe Whitefish Bayschool District is:

a. aligned andexceeding botlturrentstate and national standards
b. aligned tothe most currenbestpractice research in tts®cial studies and
educationafields;

c. consistent with the WFB Focus Pland the adopted seven thriving dispositions.



|I. Background

This reportis the result of work compted by thé’K-12 Social Studieg€valuation Committee.
In summary, the charge given to tiemmittee was to

1 review past and exisig Whitefish Baysocial studiepractices, curriculum and
resources;
reviewcurrent research and eviderza&sed practices relevant to the commijttee
study contemporary curriculum, instruction, anceassnent model® use in creatingnd
implemening an improvedPK-12 social studieprogram;and

1 recommend next steps in thevd@pment of adesign and renewalan that is integrated
with theFocus Fan for the Dstrict.

In the spring of 2011theWhitefish Bay School Board receivedhe last K-12 Social Studies
program evaluation. In Marchof 201Q a committee was formed to dwate thesocial studies
program ananake recommendations faevisions and immvements. The committee casted
of tenelementary teacherve middle school teachsyfourhigh school teacherand two
community representativehe committee was chait by the Direar of Instruction, Laura
Myrah. Below is the list of recommentions from the committee at thahe:

Curriculum Development
Total Cost: Up to $9,6605ummer curriculum writing up to 400 hours

Teachers will develop and/or update gaulum around current social studies standards,
benchmarks, new resources, and the integration $t2mtury/college & career readiness skills.
In our district, we use a clearly defined curriculum writing model, commonly known as
Understanding by DesigfybD). This model allows teachers to:

1 Focus on the enduring understandings that provide a foundation for understanding
new content, rather than focusing on isolated content as a means and end to learning.

1 Focus on the essential questions that help pesiddents with a reason for seeking
information required to answer those questions, or generate new responses.

1 Minimize the number of standards covered in each unit and focus on depth of
understanding of key standards and benchmarks.

1 Specifically articuldée the balance of content and skills in each unit.



1 Clarify and describe products and performances that demonstrate proficiency of the
standards.

1 Note the key resources, and integration of technology, used during each unit of
instruction.

. Grade 1 Teachemepresentatives will rewrite curriculum to depth and authenticity of the
concepts taught. Tradebooks and handsexperiential learning will drive the

curriculum and instruction, not a textbook series. In addition to the current topics taught
of self andamily, the curriculum will be expanded to include comparisons of local and
world cultures (homes, schools, food, clothing, games, and customs/celebrations), civic
foundations, and simple economics. Geography and writing will be integrated throughout
the £hool year. Additionally, higheevel thinking/21 century learning skills will be

more deliberately and consistently added to instructional practices.

. Grades 2 Our current curriculum standards and Social Studies Alive!
textbook/instructional resoursewill remain the core of the instructional program.
Teacher representatives will update and improve the curriculum by increasing the
number of geography lessons through the use of a newly recommended resource.
Additionally, higherlevel thinking/2% certury learning skills will be more deliberately
and consistently added to instructional practices.

. Grade 3 Our current curriculum standards and Social Studies Alive!
textbook/instructional resources will remain the core of the instructional program.
Teacher representatives will update and improve the curriculum by more deliberately
and consistently adding highéavel thinking/2% century learning skills to instructional
practices.

. Grade 4 Our current curriculum standards and Social Studies Alive!
textbook/instructional resources will remain the core of the instructional program.
Teacher representatives will update and improve the general curriculum by more
deliberately and consistently adding highevel thinking/2¥ century learning skills to
instructional practices. They also will revamp the curriculum of the Wisconsin Unit
based on the improved resources being recommended. Rather than teaching the
Wisconsin Unit during just one portion of the school year, this summer the teachers will
explore tle option of including instruction on Wisconsin throughout the entire school
year. The rest of their curriculum regarding regions of the United States would still be
taught, but in a manner of continuously comparing and contrasting each region with
Wisconan, to increase the relevancy and depth of understanding.

. Grade 5 Our current curriculum standards will remain the core of the instructional
program. The effective Social Studies Alive! resources and instructional methodology
will be maintained. Howevethe core content will be extracted from the recommended
HoughtonMifflin 5" grade textbook. The content of the Social Studies Alive! textbook
and HoughtorMifflin textbook are incredibly similar in terms of being a survey of US
History through the sameante periods. However, the depth of content and more
appropriate reading level of the Houghton Mifflin textbook, combined with the engaging,
instructional activities of Social Studies Alive! will provide the appropriate balance of
rigor of content/skills ad active, differentiated learning for our fifth graders.
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Additionally, higherlevel thinking/21 century learning skills will be more deliberately
and consistently added to instructional practices.

. Grade 6 Our current curriculum standards and Historyiva! textbook and instructional
resources will remain the core of the instructional program. The period of world history
covered is from early humans up to medieval times. Updates and improvements to the
curriculum will include more deliberately and cortsistly adding highetevel

thinking/2F! century learning skills to instructional practices.

. Grade 7 The content of seventh grade social studies will change from its current focus on
physical and human geography of the world (using Geography Alivel)coatinuation of

world history from the sixth grade level (using the recommended resource of History Alive!
Medieval World and Beyond).The period of world history covered will be from medieval times
to the discovery of America. We are confident thage will help provide a smoother

transition from world and US history in middle school, to the world and US history courses in
high school. Geography and cultures are and will continue to be taught throughout all courses
in a relevant, integrated fashion each grade level in middle school. Additionally, higher

level thinking/2% century learning skills will be more deliberately and consistently added to
instructional practices.

. Grade 8 Our current, overall US history content and curriculum standavidisremain

the core of the instructional program. However, the current textbook, Creating America:
Beginning through Reconstruction, McDougal Littell will be eliminated and replaced by
History Alivet The United States through Industrialism. This willulegh a more

consistentk8 program using TCIO6s Social Studies
instructional methodology at the elementary and middle school levels. Updates and
improvements to the curriculum will include the infusion of more gebgras well as

more consistently adding hightavel thinking/21 century learning skills to instructional
practices.

Grade 9 Our World History course will be rewritten to more strongly emphasize

relevant, authentic learning for all freshmen througipliementing common units and

major assessments. An increased emphasis on geography and economics/financial
literacy will be infused into the curriculum and instructional practices. Through more
consistent instruction and application of hitgtvel thinking/2 century learning skills,
aswell as directcausende f f ect | i nks drawn from gl obal
global issues, we are confident students will be more highly engaged in this course. The
current World History teachers have already cotiadted to rewrite two units and then
solicited feedback from the entire high school social studies department. The work on this
major project will continue into the summer. As a result of substantial changes to the
course, we recommend a name change frardMistory to Global Studiedast &

Present.




J.

Grade 10 & 11 Teacher representatives will review and update the US History 1 and US
History 2/3 courses by infusing more geography and economics/financial literacy into the
instructional practices. Congemnt with all other grade levels, they will more deliberately
and consistently add critical thinking/2tentury learning skills to instructional

practices.

Grade 1012 High School Elective CourseSeveral elective social studies courses have
had theircurriculums updated during recent summers. Courses still in need of curricular
changes will be reviewed and updated this summer. Only minimal modifications are
anticipated in existing elective courses. The recently Bappioved elective course
titladensdi p for Social Justiceo will be
enrollment is sufficient to implement this new course.

2. Instructional Resources
Total Cost: Approximately $116,000 from existing Instruction Office and High School

Textbmk budgets

A.

Purchase supplemental resources including numerous tradebooks for first grade.
Cost: Approximately $2,000

. Adopt and purchase 240 Nystronaut Atlas f§rGrade booklets from Nystrom/Herff

Jones for geography instruction for second grade. &laes already used irfland 3¢
grades.

Cost: Approximately $1,800

Adopt and purchase seven classrooms sets of Wisconsin: Our State, Our History
textbook and corresponding student activities from the Wisconsin Historical Society for
fourth grade.

Cod: $10,196

Adopt and purchase 240 of US History textbooks and related teacher and student
resources from Houghton Mifflin fof"gyrade.

Cost: $19,127

Purchase updated 227 History Alivéincient World online subscriptions and print
textbooks, and rated teacher/student resources, from TCI fdgéade. This is the same
textbook currently used for the coursee are simply replacing tattered books with the
updated edition.

Cost: $19,790

Adopt and purchase 211 History Alivéledieval World and Beyal online
subscriptions, and print textbooks and related teacher/student resources, from TCI for 7
grade.

Cost: $18,480



As notedbelow from the current evaluation committee, pieces of the recommendations were
implemened while othergre more systemit nature. Below is what was specifically noted by
the current committee:

Review of the Last Review

Elementary
Grade/Themes Notes
Junior and Senior T They were notepresented in the last review
Kindergarten 1 They feel that most of the work in the contentore around
sociatemotional learning (kindness) and being part of a learnin

community

T Anything we do needs to be intetgd into other content areas:
families, traditions, star of the week.

1 The old review had a ton of broad goals, but how have we bee
doing?

First Grade T Our curriculum documents that were created after the review n
many of the items listed on the review documents.
T Two big ideas we have nowve had better integration before PQ
and it is not as inquiry based then perhaps it shioeild

Second Grade 1 There was a conflict to stick to big ideas and enduring

understandings versus covering the content

The enduring understanding are not that deep and rich

The rigor issue was addressed between the reviews

We added field trips to the soc&tudies

Young people being able to f

Framework; shoulditbar ound fishaping an

T Communityis a big part of the curriculumnd it looks like we
perhaps could be more focused on the local community, but
comparing itto another global community (compare and
contrasting, etc...could be done)

T We think kids at second grade could be more inquiry based

T Is Social Studies Alive biased?ow they see urban, suburban an
rural?

=A =4 =4 A

Third Grade 9 I't is not Ainquiryo based

T Community s also a big theme and focused and should social
studies be taught weekly

1 Time is challenging...how can we continue to better integrate H

1 We have brought in the pieces in the review, but it may or may
be covered in the way we would like

1 The rigor corment is true and still true, although it was worked
especially the assessments




Fourth Grade 1 Similar to other grade levels
T Soci al Studies Alive is stil
T Wisconsin is taught in isolation
T s regions appropriate?
1 The assessmentseamot the best either
Fifth Grade T At the | ast review they move
reading level (seventh grade text) but there is nothing inquiry b
T There is a pressure to get t
9 Reading of textohsase tbeenstihd
discuss and have more engaging lessons during the SS time.
T Itis very rote and no application skill§.hey are struggling with
the reading skills to be successful.
1 We are currently doing two simulations (CiWarand Roano&
Island)
Additional T Our kids would love if we had it more based on inquiry
Comments T We would take kids down to Madison to look at actual historicg
documents
1 WhatdoesinquirymeanR fbi g questionso
content lens and then build theré@stigation
1 We should focus on what students should do with the content,
because there is so much content, and they have easy access
Review of the Last Review
Middle School
Theme Notes

History From the
Last Review

Middle school experienced a ped of emotional transition
during this curriculum ravrite
7 years ago technology at the Middle School consisted of 3
netbook carts, a computer lab, and smartboards
Classes were also 44 minutes in time

o The district also experienced transition after this

curriculum rewrite cycle

Previous 7th grade curriculurluman Geography shifted away
from current event focus to historical focus.
Current curriculum has evolved since this document was
published (responsive to the block, curriculum time was prov
in 2013/2014)

General Statements
from the Past Reviev

Intent ofthe focus plan still resonates
Clarify maps vs geographypg 9)
1 Was this done intentionally? What specific geography
skills does this include?
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1 Why was this done only in 8th grade?
Very little focus on content reading and writing strategies
Huge emphasis on textbooks
Overlap of historical content (US History multiple times)
Very chronologically driven
Challenge of the quarter switch
Shifting philosophy of homework (pg 3)

Questions from MS
Team

Dowe stil |l have fitransiti on{(
grade?
Are 9th graders prepared with the historical thinking skills the

need? What specific gaps are there?
Impact of the block schedule and quarter switch on content g
curriculum?

Other Discussion
ltems

Could we start to explore a thematic approach to hist&@?y 6
Skills and themes could be vertically aligned.

Write units based on Best Practice and C3 rather than writte
from a textbook.

Homework- amount,purpose(why we assign it)

Content time (# of minutes)

Adolescent mindwhat we know about our kidseeds to be a
part of the conversation moving forward.

Flexibility is important within the creation of curriculuran
inquiry based approach vs. a chronological approach

Could we writethe curriculum over time rather than have it
Acompl eteo at the end of th

Review of the Last Review
High School

Theme

Notes

Review of the Progress Toward 1 Need exists for smoother transition in instranal
the Recommendations Stated ir practices from 8 grade U.S. History to'dgrade

the Review

World History.YES and NO

1 Overlap exists between the content taught at high
school in different courses (e.g. World War | and
World War 1l in World and U.S. History)Still in
Global and US

1 Geographynstruction is lacking at the high school
levelwhat is needed is purposeful, consistent
integration of geography into courseStill

1 Economic and financial literacy instruction is lacki
at the high school leveheeded is purposeful,
consistent integttion of economic/financial literacy
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into courses.ACP? Not Interested

Challenge exists in meeting the needs of the wide
range of learners without specific courses for
accelerated or struggling studenBetter

Desire exists for greater current eventstiuction
(K-12) - Better

Desire exists to get to the present in high school
history classesBetter

Desire exists for more consistent, deliberate teach
of critical thinking/2®! century skills across the-K2
social studies curriculumHistorical Thinking

Skills

Additional Considerations

Transitions can AVID strategies help here?
Need of 612 collaboration time; can we use googl|
and technology collaboration tools?

Wonderings/Questions

Can we get a list of skills taught inr8®
Where are the infonation and media literacy
competencies?

What is lacking in our current courses and how dq
we address them?
Can we bring the historical thinking skills together
with the AVID WICOR skills?

How do we teach them what those higher level
guestions mean?
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Current Grade 4- 12 Scope and Sequence of Courses

The 512teaching staff spent four houdentifying the key essential learnings for each grade

level. Anchar charts where created by graated a gallery walk took place. Below is a simple

chartlist ng what is Acoveredo in broad content,

Grade Key Content Studied

4 Wisconsin History and US Regions

5 United States History

6 Ancient World

7 Medieval History

8 United States History

9 Global Studies

10 United States History (Semester)

11 United States History (Year)

12 US Government

Commi t t e mwalians dDdusCairrent Courses:

il
il
1
1

T

Our scope and sequence is focused on history standards

We are not currently attending to geography, economics andsattial science
disciplinesnoted in both State Standards and the 3C Framework

Much redundancy was noticed in our US history content and courses

The economic standards for high school are not all easily integrated in a history course,
and we could do bett meeting the ACP personal finance requirement.

Sociatemotional learning competencies can be integrated in the social sciences, but not
in our current sequence.

12
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Relationship ofthe Social StudiesCurriculum Renewal and Design Procesto the District
Focus Plan

Focus Plan Goal Every student will meet or exceed comprehensive learning standards to

promote future success within our global society.

Action: Develop exemplary, standarbdlased curriculum and assessment.

Current ContextThrough a bedr aligned sope anl sequence of the social studeesriculum that

progresses seamlessly from grade$X including targets for learning, parameters for implementation
of the curricul um, and each teachean@grsinhidorHeri ty to
classrooni the committee believes that we can work to address theseauggimprove instruction and

learning forall students.

Of all school factors that impact school and student achievement, the primary fatgtarmining

whether or not a school is successful in helping all students meet high stamlatasther or not that

school has a guaranteed and vi-anblysieof msearchbonc ul u m. I n
effective schools (2003), he identifies a guaranteedsiadie curriculum as having the following

components:

1 Opportunity to Learni Students have the opportunity to learn the standards through an
articulated and aligned curriculum. Students
program based on their ptement.

1 Time and Viabilityi The content that teachers are required to teach can be both taught and
learned in the amount of time allocated for that subject area.

1 Essential Understandingé The curriculum identifies those skills and understandings that
are essential.

1 Commitment to Essential ConteintThrough a process of curricular design, assessment,
professional dialogue, supervision and evaluation, teachers and administrators are
responsible and accountable for implementing the curriculum.

1 Protection ofTime for Instruction and Learningi Schools make every effort to convey the
message that class time is sacred time and should be interrupted for important events only.

(Robert Marzano; What Works in Schools: Translating Research Into Action 200334 22
These four factors are the critical factors that result in a supportive curriculum for all stuitiemigh

this process, we will maput a clear sequence of concepts and skills. We will write the curriculum using
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a framework that identifies essentiaihtent. More analysis of the current state of a guaranteed and

viable curriculum in our K12 social studies programming is shared later on in this report.

Focus Plan Goal Every student will experience a caring, inclusive learning environment that

supports the development of the whole child with balanced attention to physical,

social, emotional, and intellectual wéking.

Action: This goal seeks to provide experiences, information and connections that will prepare

students to live, work, and relatea rapidly changing and diverse world.

Current Context:Evidence of alignment to this goal can be seen through the rich and varied

course offeringand recommendatiorier students within theli 12 Social Studies program.

Relationship of Social Stidiesto the Seven Thriving Dispositions

The thriving dispositions, as definedthe Transformational Educational Practices (TEP) report
that directlyalign to the social sciencese;critical thinking and problem solvinguriosity and
imagination acess and analyze information skills, and effective oral and written
communication skills The 3C Framework specifically has an overarching inquiry strand, and

places significance on using it as an instructional practice vehicle for content knowledge.

Seven Thriving Dispositions

WFB Focus Plan Critical Thinking and Agility and
Wordle Problem Solving Adaptability

.-'l fa, i

i

Hae]

Initiative/ A and Analy Effective Oral and Collaboration
Entrepreneurialism Information Written
Communication
LIFE IS:
RTREO
WHAT | MAKE - N’
unm"c(i,j
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Critical Thinking and Problem Solving

Organizations have flattened over time, and is organized in teams for specific projects. Work is
no longer defined by a specialty; it is defined by the task or problem you and your team are
trying to solve or thend goal you want to accomplish. The solution is not prescribed, and the
biggest challenge is to have the critical thinking and problem solving skills to be effective in
teams because nobody is telling them exactly what to do!

1A. Reasortffectively
T Use various types of reasoning (inductive, deductive, etc.) as appropriate to the situation

1B. UseSystemd hinking
T Analyze how parts of a whole interact with each other to produce overall outcomes in
complex systems

1C. MakeJudgmentsind Decisions

Effectively analyze and evaluate evidence, arguments, claims and beliefs
Analyze and evaluate major alternative points of view

Synthesize and make connections between information and arguments
Interpret information and draw conclusions based on the best analysis
Reflect critically on learning experiences and processes

=A =4 4 A =4

1D. SolveProblems
1 Solve different kinds of nefamiliar problems in both conventional and innovative ways
1 Identify and ask significant questions that clarify various points of view and leaddo bett
solutions

Curiosity and Imagination

These are key factors not only in solving problems, but also in developing new or improved
products and services needed in our global society. These dispositions will be our competitive
edge in the future. We ne#tbse who can think in disciplined ways, but also those who have
burning curiosity and a lively imagination; the true knowledge worker.

3A.ThinkCreatively
1 Use a wide range of idea creation techniques (such as brainstorming)
1 Create new and worthwhileads (both incremental and radical concepts)
1 Elaborate, refine, analyze and evaluate their own ideas in order to improve and maximize

creative efforts
3B. WorkCreativelywith Others

7 Develop, implement and communicate new ideas to others effectively

1 Be openand responsive to new and diverse perspectives; incorporate group input and
feedback into the work

1 Demonstrate originality and inventiveness in work and understand the real world limits to
adopting new ideas

15



1 View failure as an opportunity to learn; undargl that creativity and innovation is a
long-term, cyclical process of small successes and frequent mistakes

3C.dmplementnnovations
T Act on creative ideas to make a tangible and useful contribution to the field in which the
innovation will occur

Access and Analyze Information Skills

In the twentyfirst century, we have to manage an astronomical amount of informfliwing

into our lives on a daily basis. We have to be able to access and evaluate information from many
different sources.

5A. Accessand Evaluatelnformation
1 Access information efficiently (time) and effectively (sources)

1 Evaluate information ciitally and competently
5B. UseandManagelnformation

1 Use information accurately and creatively for the issue or problem at hand

1 Manage the flow of information from a wide variety of sources

1 Apply a fundamental understanding of the ethical/legal issuesusuting the access and
use of information

Effective Oral and Written Communication Skills

As more and more people are working in fAvirtu
clearly and to communicate effectively across cultures is becomireasingly valuable.
Communication via email, and googlehamgit s, requires the ability I

thoughts clearly and concisely but also the ability to create focus, energy and passion.

6A. Communicate€learly

T Articulate thoughts and ideaffectively using oral, written and nonverbal
communication skills in a variety of forms and contexts

1 Listen effectively to decipher meaning, including knowledge, values, attitudes and
intentions

1 Use communication for a range of purposes (e.g. to infostruict, motivate and
persuade)

T Utilize multiple media and technologies, and know how to judge their effectiveness a
priori as well as assess their impact

T Communicate effectively in diverse environments (including riimigual)

Resources/Excerpts from:
http://www.p21.org/ouwork/p21-framework

Wagner, T.,The Global Achievement GaBasic
Books, New York, NY. (2008)
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Il 1. Committee Membership and Organization
In this section, a description of thbemmittee, leadership, organization, and timeline of
the program evaluation process are included. A collaborative and represectatatn of
stakeholders in theiBtrict is vital in carrying out a reliable and valid program evaluation. Thus,
the Whitefis.BBay School Districtds program ev-aluati or

representation of classroom teachers, specialistslifbgihdministration, and community

members

Members

Position/Role

High School Representatives

Dave Johnson

US1i

Pam Rothier

Government

Anna Schmidt

Global Studies

Middle School Representatives

Susan Lindeman Sixth Grade
Lynn Drexel Sixth Grade
Libby Quesenberry Sixth Grade
Bizzy Schultz Seventh Grade

Jeremy Lubus

Seventh and Eighth Grade

Cindy Detlaff

Eighth Gade

Elementary School Representatives

Sandy Jacque

Junior Kindergarten

Susie Bond

Kindergarten Richards

Kim Schaefer

Kindergartea Cumberland

Mona Bornheimer

First Grade Richards

Sue Ernst

First Grade Cumberland

Jeff Widder

Second GradeRichards

Victoria Brody

Second GradeCumberland

Sarah Kubricky

Third Grade Richards

Kim Jester Third Grade Cumberland
CeCe Wells Fourth GradeRichards
Hayley Hughes Fourth GradeCumberland

Tracey Matthews

Fifth Grade Richards

Elise Matteucci

Fifth Grade Cumberland

Other Representatives
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John DeRose

Department Chair/ Disciplinary Literacy

Jason Kasmarick

Administrator

Mi ke O6Connor

WFB MS Principal

Kara Harmon

WFB HS Principal

Maria Kucharski

Director of Teaching and Learning

Marta Magnusp

Parent Representative

Jennifer Haas

Parent Representative

Chris Millner

Special Education

Susan Jones

IRC- Elementary

Beth Sutherland

IRC- Secondary

Steven Shaw

Interventionist

Timeline / Key Events of the Program Study and Evaluation

ThePK-12 Saial StudiedProgram Evaluation Committee operated in a-foant process as

described below:
Information Phase

1 Spring and Summer 201Preparing for evaluation
1 Fall 2017 Parent request for participation and selection for the committee
1 Spring Fall 2017 Organization of committee membership

Work Team Phase

=4 =4 =4 -8 _9_9_9_°5_2°_2

Board Phase

October 11, 201i7K-12 Meeting (3:45:15PM)
November 8, 201-/K-12 Meeting (3:45:15PM)
November 9, 201i76-12 Meeting (830-3:30 PM)
November 16, 20127/K-5 Meeting (8:063:00 PM)
January 32018 K-12 Meeting (3:45%:15PM)
February 7, 201:8K-12 Meeting (3:45%:15PM)
March 1, 20186-12 (8:30AM-3:30PM)

March 13, 20186-12 (Department Meetings)
April 10, 2018 9-12 (Department Meeting)
May 7, 2018 K-12 Meeting (3:455:15 PM)

1 June 28, 201-Dr. John DeRose overview of the C3 Framework

1 November 29, 201Boarddiscussion of mission and goals
1 December 13,20Bo ar d

di scussi on

and

review and DRAFT of the new state Social Studies Standards

January24, 2018 Board discussion of revised mission and goals

nf ormati o

review and apmval

1 May 23, 2018Board of Education discusses and receives the report and

February 14, 20X8o0ard approval of mission and goals
April 2018-Report completed following committee review
April 11, 2018Revised report completed for Teaching and Learning Committee

recommendations regarding tR&-12 Social Studieprogram evaluation

1 June 13, 2018Board of Education PK2 Social Studieprogram evaluation

approva
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Curriculum Design Phase

1 Ongoing District Collaboration DaysEstablish norms, review standards and

begin to create student friendly learning targets

1 20182019 School YearSocial Studies curriculum writers participate in
Wisconsin Assessment Consortium training
20182019 School Yar- Review curriculum resource needs
Summer 2019Units of Study curriculum and design (curriculum writing
Learning Targets only)
Spring 2019 Resource purchases

Fall 20190n-going Creation and Implementation of the Units of Study and
resources

= =4

= =
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V. Program Mission and Goals

K-12 Mission and Goals for Social Studies in Whitefish Bay Schools

Mission Statement

The Whitefish Bay Social StudiesX Learning Pathway (found in the C3

Framework) will foster knowledge, sksliand the seven thriving dispositions; | :'T‘mlﬂ
o]
as a result young people become informed and engaged citizens with an S

understanding of societal structures, and the changing social, political and

global economic environment.

Goals

The Whitefish Bay Social Studi€lucator will:
1 focus on culturally responsive and inclusive practices.

T use best practices to plan instruction to
9 foster inquiry to support studentsd innate
1 guide students to gather infornwat from a variety of resources and evaluate the

relevance of the information.

BoardApproved February 14, 2018
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V. Studentand Program Data Analysis Overview

Due to limited social studiespecific level data and studesonfidentiality, committee members
were able to broadlgnalyzeour student dataA list of reflective questions was used to guide
our discussion and data reviewl he following was a list of 3trict data used in our initial data
analysis:

a. WKCE ScoresGrades 4, 8, and 1or 2010, 2011, 201,2013, 2014, 2015
school years

b. District data of the number of students enrolledingh s chool Afadvanc
pl acement o courses

c. Analysis of our current social studies curriculum to our goal of having a

guaranteed andable curriculum

Data Considerations:
Changes in the data since the last review:

T Wisconsin Concept and Knowledge Exam (WKCE) through 220131

T Wisconsin Badger Exam 2022015

T Wisconsin Forward Exam 204817, 201582016

1 What is the test blueprint8houll we analyze by strands®low is it the same or
different between vendors?

Below is the data analyzed by the committee, along with some broad data statements made by
the Pk12 Social Studies Committee.
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20142015

20132014

Elementary Social Studies Scoresith Grade by Year

2014-15 WSAS Social Studies Performance by
Race/Ethnicity
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Elementary Data Analysis Themes

1 Our biggesgaps are in two areas; Afric&merican students and our students with
disabilities

1 Many of our stdents with disabilities have reading accommodations; why has our gap
been the way it isAre their specially designed instruction is happening during the social
studies time?

T There is not much movement between proficient and advanced

1 Not much of a differece by the gender
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